In the contribution, we focus on the social, emotional and behavioural factors of students' stress and their influence on the occurrence of social-pathological phenomena. We analyse the statements of teachers who mention the preferences of occurrence of single elements of students' stress. In the interpretation of data, we search for statistical significances of selected variables -stress and its influence on the occurrence of social-pathological phenomena in the educational reality.
Introduction
Scientific research of stress in various environments and connections dates back to the end of 1950's. Primarily, stress became the subject of research of psychological sciences. Stress has penetrated all spheres of human life and, thus, its research acquired an interdisciplinary dimension. It became the object of scientific research of biological sciences, social sciences, pedagogical and neurodidactic sciences.
Research of the stress was done by Hart and Cooper (2005) and Sonnentag (2009) , who focused on work stress; manager´s stress was described by Kentoš and Sláviková (2013) or Hrazdilová Bočková, Dohnanská, Hilčíková and Vaníčková (2016) , Hrazdilová Bočková and Škoda (2015) , Wilhelm, DewhurstSavellis and Parker (2000) or Kyriacou and Sutcliffe (1977) in the teaching profession and the stress of teachers as well as their strategies of coping with stress; Folkman and Lazarus (1980) concentrated on coping oriented on problems and coping oriented on emotions; Tobin, Holroyd, Reynolds and Kigal (1989) or Tobin and Griffing (1995) have created a hierarchic model of coping strategies; Balážová and Zahatňanská (2007) dealt with the perception of stress situation by university students in Slovakia; Mederiová (2001) aimed at secondary school students. Research undertaken in this sphere was analysed by Kyriacou. He states that, "American psychologists focused their attention on seeking the answer for what the main reasons of school stress are" (Kyriacou, 2005, p. 90) .
Two most common phenomena were resonating in the results of several studies. Stress from fear (examining and tests) and stress from change (beginning of school attendance, starting or changing school, other school grade). In his research, Denscombe (2000) concentrated on the diagnosticd of the factors of stress of adolescents at the age of 15-16. On the sample of 1648 students, he found out that adolescents are mostly threatened by psychical stress that was most commonly associated with examining, testing during classes, or passing final examinations. Consequently, experts world-wide started to be interested in this issue. Melgosa (1998) observed anxiety of students related to written tasks in relation to the cognitive elements of stress. Kyriacou (2005) selected the relation between failure in written exams and the occurrence of students' selfconfidence as the objective of his studies.
Murberg (as cited in Kyriacou, 2005) , based on his extensive study, grouped the sources of stress into four areas:
-pressure on achieving good school results, -overload of schoolwork, -problems with parents or teachers in connection with school, -problems with children of the same age, with inclusion in social groups.
He declared that the fields defined by him are closely linked to psychosomatic symptoms (headache, pain of the spine, etc.).
The sources of school stress were similarly classified by Kim (2003) . According to his findings, sources of stress are the following:
-fear of exigent work, -students' fear of the future, -concerns related to future education, -study stress, problems with a particular subject. Kyriacou and Moutantzi (2003) decided to study everyday stress present in the common activities in the class and they gathered information on what students link everyday stress to:
-teachers' rebuke of undisciplined students, -teachers' feedback on students' work with many errors, -students' inability to answer the teacher's questions.
Analysis and research of stress require a theoretical grip. Nakonečný understands stress "on one hand as a certain external, mostly threatening situation. On the other hand, as the internal psycho-physiological consequence of this situation" (Nakonečný, 1998, p. 68 ). Vinay perceives stress as "events that usually cause reaction in the form of distress (bad stress), but sometimes also as a tense situation that leads to positive emotions. The expression is used in the sense of causing events (stressors), but also in the sense of the answers to these events (stress reactions)" (Vinay, 2007, p. 32 ). Janiš indicates as stress "such a change in the organism that in certain state of threat may cause a high pressure level, can disrupt the routine scheme of everyday actions, weaken mental productivity and cause subjective unpleasant states of affective exhaustion" (Janiš, 2008, p.18) .
While under the expression "stress" we understand internally difficult, heavy situations; those incentives, conditions or circumstances that have an effect on individuals and bring them to unfavourable situations are known as "stressors" (Křivohlavý, 1994) . Cungi states that "stressors are situations to which individuals are exposed and in order to face them, have to adapt to them" (Cungi, 2001, p. 20) . Rule and Nesdale divide stressors into "those primary, i.e. those that affect the organism directly, and those secondary that bring obstacles during an activity" (Nesdale, 1974, p. 68) . For example, we can also divide stress into physical and emotional stress. Also, social stressors or individuals' health have an important role. These stressors influence each other also jointly. The influence of stress on an individual is not necessarily of a negative character. According to its effect on a person, we divide it into (as it is cited in Vinay, 2007):
-distress -stress with a negative effect, -eustress -stress with a positive effect.
When students are not able to manage situations anymore, when they feel overloaded, they lose certitude and a detached view, they are in distress. The negative stress of students may be caused by the break-up of the family, feeling lonely, negative thoughts and visions, pain, disease, time deficit, low selfrealization, lack of prerequisites to manage their studies, etc.
Eustress is linked to overcoming obstacles, with positive and pleasant expectations. It shows up in situations which we have under control.
According to Ďurdiak (2001) , distress and eustress have similar physical manifestations. From the point of view of health, the level of stress and frequency in which it shows up are important. It becomes harmful when a certain individual limit is crossed and it also depends on the fact how strong the stress experienced by man is and how often it appears. Kuric (1992) considers as the most important stress factors of students:
-preparation for a profession and the selection of a profession, -accepting changes of body construction, -acquiring addictions, -love, sexuality and preparation for marriage, family life, -problems with forming their own personality, -taking the right attitude, -problems in social relationships, -other serious problems (traumas or other significant and unfavourable events).
For this period, Melgosa (1998) indicates the following possible stress factors:
-continuing with education, -leaving parents' house, -intimate relationships with the opposite sex, -conclusion of the marriage, -planning of the family, -birth of children, -professional growth, -unemployment.
The study by Gabrhelová, Hilčíková and Dohnanská (2015) dealing with stress analysis in the process of university quality management or the paper by Tamášová and Barnová (2011) aimed at school climate as the determinant of the relationship between the level of students' resilience and school satisfaction bring very interesting results.
In light of the mentioned facts, in the empirical part, we focus on research of stress in school conditions.
When assessing stress and stress factors at school, it is necessary to investigate, to diagnose, to analyse, to evaluate and to propose possible solutions of elimination. Classification of starters of stress is evaluated by teachers and students in a different way.
In the research, we aimed at two dimensions under evaluation of stress by teachers. We focus our attention on the investigation of sources of stress of high school students (starters, stressors) through statements of teachers, and we indicate the results of an experimental research made in conditions of high schools.
Methodological investigation of the issue in question
We have differentiated investigation of stress and pathological phenomena into three fields:
-within the first part, we were investigating and making diagnostics of high school students' stress factors and determinants, -in the second part, we made a long-term experimental research in the selected field of research, -with the intention of recommendations for pedagogical practice, we have focused on programs of elimination of stress from the point of view of teachers' support of students when dealing with social-emotional symptoms.
The objective of the research was to identify and classify the stressors, stress situations that are involved in formation of social-pathological phenomena in high schools. Within the framework of the experimental group, we have eliminated stress factors and we have consequently evaluated the occurrence of social-pathological phenomena.
The main methods of realisation of the empirical investigation were a questionnaire of own construction, the method of experiment and the following statistical methods: F-test for equality of variances, two-sample t-test with unequal variance, nonparametric Wilcoxon signed-rank test (Mann-Whitney Utest), and descriptive statistics.
Results
We intended to find out about stressors and starters of students' stress at high schools through the questionnaire method with open items. In their statements, teachers addressed the stated examples and situations, evaluated by them as stressful for students.
We have processed framework groups based on the number of their occurrence.
As the most frequent source of stress, examining and testing of knowledge of students are considered. The way teachers assess knowledge and the teachers' skills are evaluated as stressful. A significant number of teachers stated that students were stressed by oral testing, performing in front of the whole group of students and by project presentation.
Achieving positive results of the educational activity of teachers and learning of students is the primary objective of high school students. Aspects that put students under stress while achieving it are represented by bad grades, overloading through the quantity of assigned tasks, the quantity of written exams, fear from not managed schoolwork or school subjects. Teachers and their methodical-didactical approach are an important factor of education.
For high school students, teachers represent the starter of stress mainly through the placed demands, excessive authority, selective behaviour under which they do not treat students equally. Teachers influence students by a broad-scale of activities (motivation manner, quality of pedagogical communication, level of interactions, form and manner of mediation of housework, possibility of knowledge testing, evaluation manner, approach to students, respecting the principles, etc.).
In the context of stress experienced in school conditions, we have to make an appeal to the fact that in many cases it can develop into social-pathological phenomena and improper manifestation of behaviour. High school students most frequently experience bullying, aggressive behaviour, alcohol, smoking, drugs and the contemporary phenomenon of cyber-bullying.
Also, aggressive classmates are mentioned as a significant stress element for students. The occurrence of stress in school conditions often leads students to thefts as well as to truancy. An important part of the quality of students' life at school is positive experiencing of interactions in the class on the teacher-student, student-student and student-group levels. Students' social competences must be appreciated in every activity within the educational framework as well as during the events organised by school. For high school students, their inability to become integrated in a social group is perceived as the most stressful. Ridiculing and derision from the classmates is perceived by students very sensitively as a significantly stressful factor.
Teachers also consider stressful factors the following: bad group, superior classmates, students' complexes, performance in front of the class, no friends. From the point of view of students' personalities, stressors are failure, disinterest in studies, schoolwork and weak social family environment.
Discussion
An analysis and investigation of the occurrence of stress situations and the starters of students' stress in the conditions of schools require to process the possible proposals on the elimination of stress factors that negatively influence the performance of students, their success, as well as the educational demonstrations of behaviour. Being able to make diagnostics, describe and verbalize what is stressful for students requires the adoption of skills that will help students to achieve that.
In psychological literature, dealing with stress is named coping (Křivohlavý, 2001) . Under this expression, we understand intra-psychic, but also intentional effort to manage, tolerate, and reduce internal and external prerequisites placed on individuals. Those prerequisites are particularly high, they put people under stress and burden considerably or they exceed the resources that they have at their disposal (Křivohlavý, 1994) .
There are more classifications and categorizations of coping behaviour or coping strategies. There is a vast amount of literature on the similarities and differences of women and men experiencing (close) relationships and using different strategies of coping with daily stress and significant life events. Western psychology expects women to be generally more anxious and men to be more avoidant while solving close-relationship conflicts and experiences in long term relationships. Rozvadský Gugová and Heretik (2011) used the Experiences in Close Relationships-Revised (ECR-R) questionnaire that is based on the Attachment-style theory that suppose four distinct attachment styles -secure, anxious/ambivalent, disoriented/disorganized and avoidant. Based on more classifications of coping strategies and their orientation, this division is currently steady according to Stuchlíková (2005) :
-orientation on problem solving, -orientation on dealing with emotions, -escape reactions -escape, avoiding written exams, taking calming substances, negation of incurred situations, etc. Compared to the two previous reactions, this type of a reaction is only rarely adaptive.
Among these coping strategies, we put also religion, mental tension, acceptance, searching of instrumental, social or emotional support, behavioural tension, humour, use of alcohol and drugs, planning of problem solving, active coping, coping by suppressing, taking attention away, retreat, self-criticism, confrontational way of coping with stress, accusing the others, searching for the positive sides of an event, taking personal responsibility for solving a situation, self-control, an attempt to avoid stress situations and to escape, resignation, monitoring (tendency to search for information on threats), etc. Thus, coping strategies represent certain ways of behaviour in various load situations. Several authors dedicated their work to investigation of resources for stress reduction in the context of different variables (sex, personality, sense of life, etc.). Resources for stress reduction are addictive, trans-situational, relatively consistent patterns of coping on behavioural, cognitive or experience level, used by individual when meeting internal or external stressors (Ruiselová, 2006) .
According to Gerbová (2011) , the repertoire of ways of proper stress elimination includes:
-effective time management, -social support, -correct dietary habits, -relaxation (yoga, Macháček's relaxing-activating method, Schultz's autogenic training, Jacobson's progressive relaxation, meditation, biofeedback, massages, fast relaxation techniques), -art therapy, music therapy, dance and movement therapy, -breathing exercises, -positive thoughts, etc.
Teachers in the process of stress elimination in the educational environment
The ability of self-knowledge, self-control in interaction of relationships and environment represents a lifelong journey of personality development. Family is the source where we acquire the first skills in order to form our own identity. The school continues in this influence. As well as we cannot ensure "perfect" conditions for the social-emotional development of all the parents and families, also teachers have different levels of social-emotional competences. Since schools are professional institution, in the last years, many programmes and trainings for teachers focusing on the development of students' social competences have been prepared.
Stress is a part of the life of individuals (teachers and students) in the school environment. We think that the development of students in the area of soft-skills is a form of natural prevention for dealing with situations causing students' stress. In order to strengthen students' soft-skills, it is necessary to support and to dedicate attention to intervention by teachers.
Conclusions
The submitted paper presents a theoretical analysis of stress, stressors of high school students and the consequent empirical investigation. The objective was to analyse the most frequent reasons or starters of high school students' stress from the point of view of teachers. By comparing statements of teachers, we have processed the sequence of most frequently mentioned stressors of students. We have focused on searching for the mutual dependence of stress and socialpathological phenomena and the verification of the stated hypothesis. Diagnostics and evaluation of students' stress require the application of teachers' competences in a multispectral influence. After diagnostics and the consequent evaluation, the pedagogical reality requires teachers to work with students in order to eliminate and manage students' potential and real stress. There are more possibilities, programs, through which it is possible to work with difficult situations (stress).
